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Abstract. This article explores the role of international organizations
in implementing Sustainable Development Goal 4 (Quality Education) in
Kazakhstan. The relevance of the study lies in the strategic importance of
education as a foundation for human capital development, social equity, and
economic growth in the 21st century. In the context of globalization, quality
education is a key determinant of national competitiveness and sustainable
development. Kazakhstan, as an active member of the international community,
closely collaborates with organizations such as UNESCO, the World Bank,
the OECD, and UNICEF, whose initiatives have significantly shaped national
educational reforms.

The main objective of the study is to assess the contribution of these
organizations to the modernization of Kazakhstan’s education system, analyzing
their financial, methodological, and expert support, while identifying existing
challenges in achieving SDG 4.

The methodology combines systemic, comparative, content, and historical-
analytical approaches. Sources include Kazakhstan’s state programs, official
reports of international organizations, and scholarly works in comparative
education. This methodological framework enables a holistic view of how global
practices are integrated into national policies.

The scientific significance of the study lies in highlighting the necessity
of adapting international practices to Kazakhstan’s socio-cultural and economic
context. The practical significance is reflected in recommendations for improving
education policy, reducing the urban—rural gap, strengthening inclusive education,
and advancing digital transformation.

The findings demonstrate that Kazakhstan has achieved considerable
progress with international support: universal access to primary and secondary
education has been largely ensured, digitalization initiatives have accelerated,
and a legislative basis for inclusive education has been established. Nonetheless,
persistent challenges remain, including regional inequality, teacher shortages,
and risks of over-dependence on external models. For sustainable progress,
Kazakhstan must balance global standards with national priorities, relying on the
development of domestic expertise and research capacity.

160 BULLETIN of Ablai Khan KazUIRandWL



Kaliyeva A., Beimisheva A.

Key words: quality education, Kazakhstan, international organizations,
UNESCO, World Bank, OECD, UNICEF, inclusion, digitalization

Funding: This research is funded by the Science Committee of the
Ministry of Science and Higher Education of the Republic of Kazakhstan (Grant
No. AR19577392).

Introduction

Education in the 21st century is considered a key factor in sustainable
development, social stability and economic growth. Goal 4 of the 2030 Agenda
for Sustainable Development (SDG 4), adopted by the UN General Assembly
in 2015, aims to ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all. This goal involves not only expanding
access to educational services, but also improving their quality, developing
inclusiveness and eliminating social, regional and gender inequalities. In the
modern world, achieving this goal is impossible without the active participation of
international organizations that shape the global agenda in the field of education,
provide financial, methodological and expert support to states, and facilitate the
exchange of successful practices.

Kazakhstan, being an active participant in the international community, has
also committed to implementing SDG 4. The country is implementing large-scale
programs to modernize the education system, aimed at improving the quality of
school and higher education, digitalizing the educational process, developing an
inclusive environment and strengthening human resources. However, significant
challenges remain on the path to achieving these goals, related to the imbalance
between urban and rural schools, a shortage of qualified teachers, limited
resources for implementing innovations, as well as the need to adapt international
standards to national conditions.

In this context, the role of international organizations is of particular
importance. UNESCO acts as a coordinator for monitoring progress within
the framework of SDG 4 and the formation of global indicators of education
quality. The World Bank actively finances projects related to the modernization
of infrastructure and the introduction of digital technologies in Kazakhstan.
The OECD exerts influence through international comparative studies (PISA,
TALIS, PIAAC), the results of which have become an important incentive for
revising educational policies and the content of curricula. UNICEF focuses on
promoting children’s rights and an inclusive educational environment, which is
especially relevant for Kazakhstan with its ethnocultural diversity and regional
characteristics [1].

Despite the positive trends, the question of the effectiveness of international
initiatives and their impact on national educational policy remains open. On the
one hand, Kazakhstan gains access to best practices and funding, which accelerates
the modernization process. On the other hand, there is a risk of mechanically
borrowing models that do not always consider the specifics of the national system
and socio-economic conditions. Thus, the study of Kazakhstan’s interaction with
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international organizations in the context of implementing SDG 4 is a relevant
research task. This article aims to analyze the contribution of international
organizations to the development of the education system of Kazakhstan, identify
successful practices and existing limitations, and formulate recommendations for
further improvement of cooperation in this area.

Description of Materials and Methods

Research on international cooperation in education shows that the
involvement of global institutions has a significant impact on the formation of
national educational strategies. According to Breakspear (2012), OECD programs
and initiatives, in particular PISA, have a “normative impact” on state policies,
forming their desire to adapt to international standards of education quality.
This is especially relevant for Kazakhstan: the results of participation in PISA
have repeatedly become the starting point for reforms in the content of school
programs and teaching methods [2,3].

Edwards (2024) emphasizes in his study that the World Bank plays a key
role in the process of reforming the educational systems of developing countries,
offering not only financial mechanisms, but also expert support. In Kazakhstan,
such projects were associated with the modernization of infrastructure and the
introduction of digital technologies, which is especially important for overcoming
the urban-rural divide [4].

Elfert (2023) analyzes the activities of UNESCO and the World Bank in
the context of global education governance, emphasizing that these organizations
contribute not only to the development of a normative framework, but also to the
coordination of international knowledge exchange. Kazakhstan, being a member
of UNESCO and a signatory to key conventions, actively participates in global
initiatives, including monitoring the implementation of SDG 4 [5].

A separate layer of research concerns the role of UNICEF. Godfrey et al.
(2012) note that the organization plays a key role in developing indicators for
assessing “child-friendly schools.” These ideas have been partially implemented
in Kazakhstan as part of national inclusive education programs. Lennox,
McKenzie, and Williams (2021), in a study on educational strategies in the context
of the COVID-19 pandemic, point to the importance of UNICEF’s experience
in overcoming the distance learning crisis, which also found a response in
Kazakhstan’s educational policy [6].

Kazakh authors are actively researching national features of the integration
of international practices. Thus, Zamirbekkyzy et al. (2024) consider the
financing of secondary education as a key factor in the sustainability of reforms
and note that international loans and grants are becoming a significant source of
resources. Abylkassymova (2020) analyzes the modernization of the content of
school education, emphasizing that borrowing international experience should be
accompanied by its adaptation to national specifics. Shaimukhanova (2012) in a
historical study of the development of the Kazakh educational system shows that
international cooperation at different stages became a driver of modernization.
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In addition, Volante et al. (2017) emphasize that OECD activities shape
not only educational practices but also the political culture of member states,
strengthening their involvement in global governance processes. Takayama
(2008), analyzing the experience of Japan, shows that the adaptation of OECD
recommendations can be accompanied by complex processes of harmonization
of national traditions and global standards - a conclusion that has a direct analogy
for Kazakhstan. Studies devoted to countries with a comparable level of economic
development are also useful for analysis.

Humbatova and Hadjiev (2019) show, using the example of Azerbaijan,
that international organizations are an important source of innovation, but their
initiatives can conflict with local educational practices [7]. Le and Tran (2021),
considering Vietnam, emphasize the importance of an integrated approach in
which international recommendations are integrated into national priorities,
which allowed the country to significantly improve its results in PISA [8].

Thus, the existing literature demonstrates that international organizations
have a multi-level influence on education — from the development of global
indicators to funding and expert support for national reforms. In the case of
Kazakhstan, this influence is particularly evident through participation in
international assessments, the implementation of joint projects, and the adoption
of global practices. However, as research shows, the effectiveness of this process
largely depends on the state’s ability to adapt international models to national
conditions, considering the cultural, social, and economic characteristics of the
country.

Systemic analysis allows us to consider the educational system of
Kazakhstan as part of a broader international system, where global institutions
(UNESCO, World Bank, OECD, UNICEEF, etc.) play a key role. Within the
framework of this approach, the study is based on the consideration of education
as an interconnected set of elements: the content of curricula, human resources,
infrastructure, financing and digitalization. A systems approach helps to identify
how international initiatives are integrated into national reforms and what mutual
effects arise at the intersection of global and local factors [9].

Comparative analysis is used to compare Kazakhstan’s experience with the
practices of other countries in similar conditions or that have achieved significant
success in implementing SDG 4. For this purpose, the cases of Azerbaijan,
Vietnam and individual countries of the European Union are considered, where
international organizations have played a significant role in transforming
educational systems. The comparative approach allows us to identify general
trends, universal cooperation mechanisms and unique barriers specific to
Kazakhstan [10].

Content analysis of official documents and strategies is an important tool
for identifying areas of international and national cooperation. The following are
used as sources:

- state programs of Kazakhstan (State Educational Standards for Education
20202025, concepts of digitalization of education, national plans for the
implementation of SDGs);
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- reports of international organizations (UNESCO Global Education
Monitoring Reports, World Bank reports, OECD data on PISA and TALIS,
UNICEF analytical materials);

- publications in scientific journals (Comparative Education, International
Journal of Educational Development, etc.). The analysis of these documents
allows us to assessingze information on key areas and results of Kazakhstan’s
interaction with international organizations, as well as to assess the degree of
compliance of national policies with the global indicators of SDG 4 [11].

The historical and analytical approach is used to study the evolution of
the educational system of Kazakhstan and the stages of its interaction with
international organizations. Particular attention is paid to the period from the
early 2000s, when the country actively joined global processes and took part
in international comparative studies for the first time. Such analysis allows us
to trace the dynamics of reforms: from the first steps in adapting standards to
the current stage, characterized by active digitalization and the introduction of
inclusive practices [12].

Results and Discussion

The Role of International Organizations

International organizations have a key influence on the transformation of
the education system in Kazakhstan. UNESCO, the World Bank, the OECD and
UNICEF perform diftferent but complementary functions. UNESCO forms global
benchmarks and indicators of education quality, which allows Kazakhstan to
correlate national reforms with international obligations. The World Bank acts as
a source of financial resources and expert support, including within the framework
of projects to modernize school infrastructure and digitalize education. OECD,
through the PISA and TALIS programs, stimulates national reforms through
international comparison of educational results, and UNICEF promotes issues of
inclusive education and the protection of children’s rights [13].

It is important to emphasize that international organizations contribute not
only to the introduction of new standards, but also to the creation of a platform
for the exchange of experience. Kazakhstan, participating in international forums
and research, gets the opportunity to integrate into the global educational space,
adopt successful practices and adjust its own strategies. However, this role also
has a limitation: global initiatives do not always consider the cultural and social
context of Kazakhstan, which necessitates critical adaptation [14].

Financing and partnerships

One of the main factors in Kazakhstan’s successful interaction with
international organizations is financing. The World Bank and the Asian
Development Bank provided loans and grants to support projects to build schools,
equip laboratories, and introduce information and communication technologies.
These resources helped speed up the modernization of the education system,
especially in rural areas where infrastructure deficits persist [15].

In addition, Kazakhstan actively participates in partnership programs with
UNESCO and UNICEF aimed at developing inclusive education and improving
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the qualifications of teachers. However, excessive dependence on external
financing carries risks. Firstly, international loans can increase the state’s debt
burden. Secondly, donor priorities do not always coincide with national needs.
This leads to a situation where individual projects are launched faster than an
internal institutional framework for their sustainable implementation is formed
[16].

Kazakhstan and SDG 4: Progress and Challenges

Kazakhstan has made significant progress in implementing SDG 4. Almost
universal access to primary and secondary education is achieved, inclusive
education programs are being implemented, and digitalization is actively
developing. The COVID-19 pandemic has become a test for the system, but
at the same time it has accelerated the processes of digital transformation, also
stimulated by the initiatives of international organizations. Nevertheless, serious
challenges remain. The most acute problem is the gap between urban and rural
schools: differences in access to the Internet, qualified teachers and modern
educational resources maintain inequality in educational outcomes. Despite the
support of international partners, the national system is facing a staff shortage:
teacher turnover in rural areas remains high, and their training and retraining
programs do not always meet international requirements. The limited adaptation
of inclusive education is also a problem: the legislative framework has been
created, but practical implementation is hampered by a shortage of specialists
and weak infrastructure [17].

Comparative Analysis: Kazakhstan and Countries with Successful
Implementation of SDG 4

Comparing Kazakhstan with other countries that have achieved significant
success in implementing SDG 4 helps us identify the strengths and weaknesses
of the national approach. For example, Vietnam, which has shown impressive
results in PISA, has managed to integrate international recommendations into
the system of national priorities. Unlike Kazakhstan, where international models
are often implemented from the top down, in Vietnam a significant role is given
to the participation of teachers and local communities. Kazakhstan’s strength
is its willingness to cooperate with international organizations and its desire to
comply with global standards [18]. This allows it to accelerate modernization
and implement best practices. However, its weakness is its excessive focus
on international rankings and assessments, which sometimes leads to formal
compliance with requirements without their deep integration into the educational
system.

Risks of over-dependence on international models

One of the debatable issues is the risk of over-dependence on external
models and standards. Kazakhstan, striving to comply with global indicators, may
face a situation where international practices are introduced without considering
national traditions, regional characteristics and social context [19]. This is
manifested, for example, in the adaptation of new pedagogical technologies that
have proven themselves well in OECD countries but require a different resource
base for effective application in the conditions of rural schools in Kazakhstan. In
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addition, excessive dependence on international models reduces incentives for
the development of domestic scientific research and innovation. It is important
not only to borrow successful practices, but also to form national expertise that
will allow them to be adapted to local conditions.

Adapting global practices to local conditions

The key challenge for Kazakhstan remains the need to adapt global practices
to national realities. International organizations offer universal solutions, but
their effectiveness depends on the state’s ability to integrate them into the context
of its own educational priorities. An example is the digitalization program:
international experts emphasize its importance, but without a parallel solution to
infrastructure problems in rural areas, digital transformation can increase social
inequality [20]. Thus, the discussion shows that Kazakhstan’s participation in
global initiatives to implement SDG 4 brings significant results but requires a
balance between international standards and national needs. The optimal strategy
is not mechanical borrowing, but creative adaptation of international experience
based on domestic resources, scientific research, and cultural characteristics of
the country.

Conclusion

The study showed that the implementation of Sustainable Development
Goal 4 (quality education) in Kazakhstan is closely linked to the activities of
international organizations, which act as the most important partners of the state in
the process of modernizing the education system. The contribution of institutions
such as UNESCO, the World Bank, OECD and UNICEF are manifested in
various forms - from financial and technical support to expert support and the
development of global indicators of education quality. Their participation helps
to accelerate reforms, expand access to innovations, strengthen human resources
and develop inclusive education.

At the same time, the analysis demonstrated that dependence on
international models and recommendations gives rise to certain risks. Kazakhstan,
striving to comply with global standards, sometimes faces the problem of
mechanically borrowing practices that do not always consider the national
context, infrastructural limitations and cultural characteristics. For example,
the introduction of digital technologies and new pedagogical methods requires
significant financial resources and trained personnel, which is complicated by the
uneven development of regions. Thus, the key condition for the sustainability of
educational reforms is their adaptation to local conditions, based on the social,
economic and cultural realities of the country.

A comparative analysis with other countries, in particular Vietnam and
Azerbaijan, showed that the successful implementation of SDG 4 depends on the
state’s ability to integrate international recommendations into its own priorities
and strategic goals. The Vietnamese experience demonstrates that with the active
participation of teachers and local communities, international standards can be
organically integrated into the national system, ensuring sustainable growth in
the quality of education. Kazakhstan has strengths in the form of institutional

166 BULLETIN of Ablai Khan KazUIRandWL



Kaliyeva A., Beimisheva A.

openness and readiness for international cooperation, but at the same time needs
greater consistency between global and local priorities.

Despite the remaining challenges, Kazakhstan has made significant progress
in ensuring universal access to education, developing digitalization and creating
a legal framework for inclusive education. National programs, implemented
with the support of international organizations, have laid the foundation for
further modernization. However, the problems of regional inequality, shortage of
teaching staff, limited infrastructure and insufficient practical implementation of
inclusion continue to hinder the full achievement of the goals.

In conclusion, it should be noted that sustainable development of the
education system of Kazakhstan in the context of SDG 4 is possible only if a
balance is found between global initiatives and national interests. International
organizations should be viewed not only as donors and sources of standards,
but also as partners whose recommendations require critical adaptation and
localization. For Kazakhstan, it is strategically important to form its own expert
base, develop national research in the field of education and create mechanisms
to ensure the long-term sustainability of reforms. Thus, the contribution of
international organizations to the implementation of SDG 4 in Kazakhstan can
be characterized as significant, but it requires rethinking in the direction of
greater flexibility, adaptability and reliance on domestic resources. Only with
this approach will Kazakhstan be able not only to achieve the target indicators,
but also to build a modern, competitive and socially fair education system that
meets the challenges of the 21st century.

Recommendations

An analysis of the role of international organizations and Kazakhstan’s
progress in achieving SDG 4 allows us to develop several practical proposals
aimed at increasing the effectiveness of educational policy and the sustainability
of reforms.

1. Financing and resource provision

* Increase the share of the national budget allocated to education, with an
emphasis on the development of rural schools, since this is where the infrastructure
deficit is most acute.

* Make more active use of grant programs and subsidies from international
organizations but minimize dependence on loans by creating a system of co-
financing projects with the participation of the state and the private sector.

* Develop mechanisms for monitoring the effectiveness of the use of funds
provided by international partners to increase transparency and accountability.

2. Inclusive education

» Strengthening the training of specialists (defectologists, tutors, speech
therapists) capable of working in inclusive classes, relying on both international
experience and national traditions.

* Create resource centers in rural areas that support inclusive schools and
ensure the exchange of experience.

* Expand cooperation with UNICEF and UNESCO to implement indicators
for assessing the quality of inclusion and their regular monitoring.
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3. Digitalization

* Continue developing digital infrastructure, especially in rural schools
where access to high-speed Internet remains limited.

* Use international practices (for example, World Bank programs), but
adapt them to the real conditions of Kazakhstan, taking into account the level of
training of teachers and the availability of equipment.

* Introduce platforms for distance and blended learning with a focus on
sustainable use, and not just short-term effects.

4. Adaptation of international practices

* Develop a national system of examination of educational reforms,
including scientists, teachers and community representatives, to assess the
applicability of international initiatives.

* Focus on localizing global practices: do not mechanically implement
standards, but integrate them considering the cultural, social and economic
characteristics of Kazakhstan.

* Focus on exchanging experiences with countries in similar conditions
(Vietnam, Azerbaijan), which will allow for the application of more relevant
development models.

5. Scientific research and national expertise

 Support research in the field of pedagogy, sociology of education and
educational policy, focused on the analysis of Kazakhstan’s specifics.

« Strengthen the participation of national experts in international projects so that
Kazakhstan acts not only as a consumer, but also as a generator of innovative ideas.
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MEXKAYHAPOIHBIE OPTAHU3ALIUU U PEAJIU3ATLIMA LIYP 4 B
KA3AXCTAHE - IOJIMTUKA MTAPTHEPCTBA U BbI3OBbI
* Kamuena A.A.', beiimumesa A.C.?
*I'HAO Kazaxckuit Hartmonanbusiii XKenckuii [leqarornueckuii YHUBEPCHUTET,
Anmarel, Kazaxcran
2 Vuusepcuter NARXOZ, Anmarsl, Kazaxcran

AHHoTanus. CTarbs MOCBSILEHA UCCIETOBAHUIO POIM MEXyHAPOIHBIX
opranuzanuii B peanuzauuu llenu ycroitumBoro pazsutus 4 (KauectBeHHoe
oOpazoBanue) B Kazaxcrane. AKTyaJIbHOCTh HCCIIEOBaHMS OIPEAEIAETCS
CTpaTernyecKuM 3Haue€HUEeM 00pa3zoBaHUs Uil (OPMUPOBAHUS YEIOBEUECKOIO
KamuTaiza u oOecHedyeHuss KOHKYPEHTOCHOCOOHOCTH CTpaHbl B YCJIOBHAX
mobanmu3anuu. B XXI Beke kauecTBeHHOE 00pa30BaHUE pacCMaTPUBAETCS Kak
KJIFOUKYCTOMYHNBOMY Pa3BUTHIO, COLIMAJILHOM CIIPABEIMBOCTU HAKOHOMUYECKOMY
pocty. KazaxcraH, cTaB 4acTbio m1o0aabHOro 00pa3oBaTeIbHOTO IPOCTPAHCTBA,
aKTUBHO B3aUMOJEHMCTBYET ¢ MexayHapoaHbiMu uHctutyramu — KOHECKO,
Bcemupapiv  6ankom, ODCP u IOHUCE®, uro oxa3piBaeT 3HAUYMUTEIHLHOE
BJIMSIHUE HA HapaBjeHUE HallMOHAJIbHBIX pepopM.

Henp wuccrnenoBaHus 3aKiroyaeTcsi B KOMIUIEKCHOM aHajM3€ BKIJIaJa
MEXIYHapOAHbIX OpraHu3aluil B MOJEPHHU3ALNI0O 00Pa30BaATEIbHON CHUCTEMBI
Kazaxcrana, onienke ux (puHAHCOBOW, METOIUYECKON U AKCIIEPTHOU MOIIEPIKKH,
a Tak)Ke€ BBISBJICHHUM CYIIECTBYIOLIMX MpPOOJIEeM M OrpaHMYEHUll B peaau3aluu
OVYP 4.

Metononorust OCHoBaHa Ha CHCTEMHOM I10/1X0/1€, CPABHUTEJILHOM aHaJIM3e,
KOHTEHT-aHaJIU3€ CTPATerH4eCKUX JTOKYMEHTOB M HCTOPUKO-aHAIUTUYECKOM
HCCIIEIOBAaHUM ATAlOB MOJIepHM3alMK oOpazoBaHus B Kazaxcrane. B kauectse
HMCTOYHMKOB HCIOJb30BaHbl TOCYAApCTBEHHBIE MPOrpaMMbl, OGdUILIMATIbHbIE
OTYETHl MEXAYHApOAHBIX OpraHu3alui W Hay4yHble MyOIMKauuu B 0OOJIACTH
CPaBHUTEIHHOTO 00pa30BaHMUS.

Hayunas 3HauuMocCTb pabOThl 3aKJIIOYAETCS B BBISBICHUU OCOOCHHOCTEH
B3aumozeiicTeus Kazaxcrana ¢ MexayHapOAHBIMU NapTHEPAMU U B pa3pabOTKe
KOHLICTILIMK aJanTalluyd [00aldbHBIX MPAKTUK K HAIMOHAJIBLHOMY KOHTEKCTY.
[IpakTnueckasi 3HAYUMOCTb BBIPAXKAETCSI B BO3MOXKHOCTH MCIIOJIb30BAaHUS
Pe3yabTaToOB ISl COBEPILIEHCTBOBAHMS 00pa30BaTENbHON MOJIUTUKU, CHYDKEHUS
PErMoHaNbHOI0 HEPABEHCTBA, PA3BUTHS MHKIIIO3UH U UG POBU3AIIIH.

OcHoBHbIE pe3ybTaThl OKa3bIBAIOT, 4T0 Ka3axcTaH 1OCTUT 3HAYUTEIBHOTO
Iporpecca B COTPYIHHUYECTBE C MEKIYHApPOAHBIMU OpraHM3aLUsIMHU: CO3/laHa
HOpMaTHBHasi 0a3a WHKJIIO3MBHOIO OOpa3oBaHHs, AaKTUBHO pa3BHUBAETCs
uugpoBuzanys, odecrneyeH MIMPOKUN JIOCTYN K IIKOJBHOMY OOpa30BaHUIO.
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OnHako OCTalOTCSl HEPEHIEHHBIMU IPOOJIEMBI: pa3pblB MEKIY TOPOACKUMHU U
CEeJIbCKUMHU ILIKOJIAMH, KaJIpOBbIN AEPUIUT U PUCKU YPE3MEPHON 3aBUCHUMOCTHU
OT BHEIIHUX Mojeneil. B mepcrnektuBe ycToH4MBOE pa3BUTHE 0Opa30BaHUS
B Kazaxcrane BO3MOXXHO TOJBKO MPH yCIOBUM OajlaHCa MEXKIY T00aTbHBIMHU
MHULMATUBAMHU U HAllMOHAJIbHBIMU MUHTEPECAMHU.

KiaroueBble  cioBa:  kadecTBeHHOe  oOpaszoBanue,  Kaszaxcraw,
MexayHaponnble opranm3anuu, FOHECKO, Bcemwupnbiii 6ank, ODCP,
IOHUCE®, nnkiio3us, uudpoBu3anus

dunancupoBanue: Vccinenosanue punancupyercs KomuteTom no Hayke
MunucTepcTBa HaykH U BbIciiero oopasoBanusi Pecyonuku Kazaxcran (rpant
Ne AR19577392).

XAJIBIKAPAJIBIK ¥I7H)IM)1AP KIOHE KABAKCTAHJIAFBI 4-1111 TAM
KY3ET'E ACBIPY - CEPIKTECTIK CASACATHBI ’)KOHE MIHAETTEP
* KammmeBa A.A.!, Beiimumesa A.C.2
*1 Kazak ¥urreik Kpizaap [enarorukansik Yausepeuteri, Anmarsl, Kasakcran
2NARXOZ VYuusepcurerti, Anmarsl, Kazakcran

Anparna. byn 3eprrey Kaszakcranmarel TypakTel namy Makcarbl 4
(Camaner 611iM Oepy) >Ky3ere achlpyla XajbIKapaidblK YHBIMIAPIABIH BIKIAJIBIH
KEUIeH 11 TajijjayFa apHainFaH. AkTyanabirbl OutiMHIH XXI Fackipaa oieyMeTTIiK-
SKOHOMMKAJIBIK IaMy MEH aJlaMH KalluTa (bl KAJIBIITACThIPYAAaFbl CTPATEr SUIBIK
MOoHIMEH TyciHaipuieni. burim  Oepy xkyleci »xahannany yzepicrepiHne
MeMJICKETTepAiH Oocekere KablIeTTUTITHIH HeT13T1 KOPCETKIII O0IBIN TaObLIa bl
Kaszakcran xanbIKapaiblK KaybIMAACTBIKTHIH TOJBIKKaH b My1ieci peTinae bYY,
IOHECKO, Aynuexysinik 6ank, ObIY xone OHUCE® cekinni yitbiMaapabg
KOJIJIayblHA CYHEeHEe OTBIPbIN, YITTHIK O11IM Oepy cascaThlH XKaHFbIPTY/A.

3epTTeyaiH MaKkcaThl — XalublKapalbIK YibiMaapasiH Kazakctangarsl 011imM
Oepy pedopManapbiHa KOCKaH YJIeCiH Oarasay, oJlapIblH Kap>KbUIBIK, 9/TICTEMEIIK
KOHE capanTaMalblK KOJJayblHIH Ma3MYHBIH ally, COHbIMEH Oipre YJITTBIK
KOHTEKCTE K€3/I€CETIH HET13T1 KUbIHABIKTAP bl AKbIH/AY.

OJlicHaMaJIbIK TYPFBIJIaH 3€pPTTEy KYHENIK, CaJbICThIpMalIbl, Ma3MYH/JIbIK
Taj/1ay JKOHE TapUXU-TaJlJaMaJIbIK 9JIICTEpre HEeT13/1eM/11. 3epTTey AepeKKe3aepl
peTiHae MeMIIeKeTTIK Oarmapiamanap, xaisikapainblk ecentep (FOHECKO,
Hyuunexysunik Oank, ObIJI¥Y, TOHUCE®), connaii-ak cajblCTbIpMaibl OUIIM
Oepy canacblHAarbl FRUIBIMU €HOCKTEp NailanaHblIabl.

Frumeimu MaHbI3bI — skahaHIbIK TOXKIpUOETEP Il ChIH TYPFBICBIHAH 3epJIeiey
apkplbl KazakcTtaHHbIH OUTIM Oepy cascaTbhlH JKETULAIPY JKOJJAPBIH YCHIHY.
[IpakTuKanbIK MaHBI3BI — aybUT MEH KaJla MEKTENTEepl apachIHAaFbl TEHCI3MIKTI
KbICKApTy, MHKJIIO3UBTI OLTIM Oepyll JambITy, HUQPIbIK HUHPPaAKYpPbUIBIMIbI
HBIFANTY OHE XaJIbIKapasIbIK TaKipuOeHi Oeilimzaey OoibIHIIA YCBIHBICTapbl
KAJIBIITACTBIPY.

Hormxenep xepcerkenzaeil, Kazakctan XanblKapaiblK OpINTECTEPIiH
KOJIaybIMEH aWTapJIBIKTall MPOTpPecKe JKETTI: JKaIMbIFa KODKETIMIUIIK
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KamMTaMachl3 eTUIl, MUQPIaHIbIPYy KApKbIHIBI JaMyaa, WHKJIIO3WsI OOMBIHIIA
KYKBIKTBIK 0a3a »acayjpl. Ajaiiia aiMakTbIK TEHCI3IIK, KaJap TaIllIbLIbIFbl
YKOHE XaJIbIKapaJbIK YATUIEpre maMaaaH ThIC TOYEIIUTIK Maceesepl menriamein
otelp. Ocbiran OalaHbICTBl OUTIM Oepy pedopManiapblHbIH OPHBIKTHUIBIFBI
XaJIBIKapAJIbIK TOKIPUOEH! YITTHIK epeKIIeNiKTepre OelimMieyre KoHe YITTBIK
FBUIBIMU QJIEYETTI apTThIpyFa OalIaHbICTHI.

Tipexk ce3mep: camanbl OumiM, KaszakcraH, XanblKapaiblK YHbIMAAD,
KOHECKO, Aynuexysinik 6auk, ObIJ1Y, OHUCE®, unxmo3us, nudpaasabipy

Kap:xbuianawipy: by 3eprreyni Kazakcran Pecriyonukach! Frutbiv sxone
KOFapbl OLTIM MUHHUCTPIITiHIH FhUIbIM KOMUTETI KapKblIaHAbIpa bl (rpaHT Ne

AP19577392).
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